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Abstract

Gender differences play an important role in the diversity that exists
in our world today. Even as infants, our young minds are able to grasp that
there are large differences in the roles and expectations for males and
females and that these differences contribute to the variety of experiences
that we encounter in our interactions with the two genders. As we grow from
children into adults, it is clear that the biased opinions we form regarding the
opposite sex in childhood are too simplistic in their ideologies, and during the
time that we mature into young adults, our opinions mature as well.
Although there has been much research into the development of
attitudes from childhood into adulthood, the role that self-esteem may play in
the process has been somewhat neglected. This thesis explored the nature of
self-esteem and tested its salience with regard to intergroup gender bias in
children and ambivalent sexism in adults.

In the child sample (n=20),

intergroup gender bias was found to be correlated positively with global selfworth. In the adult sample (n=218), elevated levels of global self-worth were
correlated with hostile sexism in females and with benevolent sexism in
males.

Surprisingly few types of specific self-esteem (self-perceived peer

social competence, behavioral conduct, physical appearance, and athletic
competence) were found to correlate with intergroup gender bias in children
and ambivalent sexism in adults.

Dedication
To Joel, Ryan, Ethan, and Max - although you are all growing so big, in my
eyes you will always be my baby brothers. Without you I would not have
known what love really is. You will always be in my heart.
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Introduction

It is

a

quite common occurrence to observe playgrounds and

schoolyards cluttered with groups of children that seemed to be formed based
primarily on gender. As the proverbial playground ages, however, maturity
and common sense allows us to appreciate that boys are not made of frogs
and puppy dog tails, and girl cooties are nothing but an urban legend of
childhood. Rather, we begin to realize that gender differences contribute to
the vast array of individual characteristics and personalities that exist in our
society.

Why do children gravitate toward peers of the same sex?

The

answer seems to lie in the fundamentally basic human desire to be
surrounded by others who share similar characteristics, not just by gender,
but by age and even race as well.

Eventually, and inevitably, children grow

into adults, and through the complexities and trials of adolescence, we
become much more complex individuals who prescribe to radically different
viewpoints regarding gender that seem to leave behind the simplistic
opinions of childhood.
How does this change develop? Furthermore, what are the emotional
and mental consequences of these opinions with regard to constructs like selfesteem and social competence? This thesis will attempt to explore the reasons
for children's preference for same-sex peers and how these preferences
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develop into young adults' viewpoints on sexism, while considering the
impact that these same opinions may have on an individual.
Gender roles and gender identity are an immensely important factor in
the growth of children that is necessary for healthy development. It is a
widely accepted notion that, as children, boys and girls begin to see
themselves as either male or female at around 2Y2 to 3 years of age (Fagot
and Leinbach, 1993; Miller, 1983; Thompson, 1975). Sometime around this
same age, from 2Y2 to 7 years old, they begin to realize that everyone's
gender, either male or female, does not ever change - a concept termed
gender constancy by Lawrence Kohlberg in the 1960's. Around age 5, they
begin to participate in a hostile form of competitive gender differentiation
until they reach 11 years of age (Glick and Hilt, 2000). It is not uncommon to
observe groups of children socializing with other children of the same sex.
Typically, these two categories will constitute the social framework for
interactions until adolescence.
Generally, young children participate in a type of hostile sexism,
believing intensely that their gender is better (Glick and Hilt, 2000) - a
phenomenon known as intergroup gender bias.

More recently, a study

conducted by Egan and Perry (2001) showed that boys with strong intergroup
gender bias are less popular among their boy peers, a surprising finding
considering that gender defines · peer relationships during this period.
Although numerous studies have researched many aspects of intergroup bias
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and sexism, this particular relationship has been neglected in terms of
gender-defined peer relationships and the manner in which it may affect an
individual's sense of well-being. Does this correlation exist as well in young
adults? If so, which factors appear to be present in these individuals? Do the
additional complexities of ambivalent sexism have the same effect in adults
that intergroup gender bias has in children?
In order to appreciate the relationship that intergroup gender bias has
with constructs like self-worth and perceived social competence, it is
necessary to explore the development of gender roles and gender identity in
our society, as these constructs are closely tied to intergroup gender bias and
sexism.
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Chapter 1
Gender Roles and Identities

Development of Gender Roles and Gender Identities in Modern
Society

From the very moment a baby is born, his or her sex ultimately
determines the attitude and actions of the baby's parents in many Western
cultures: for example, the color of clothes the child will be dressed in, the toys
he or she is given, and the new paint of the newborn's room. Since newborns
are generally overwhelmed with vast amounts of incoming information and
new stimulation, it is their natural instinct to organize this information into
categories in order to cope. It is the distinction between male and female
attributes that provides a relatively simple way for infants to make sense of
their gender (Martin and Halverson, 1981). As the child grows older in the
next months, the emphasis that is placed on gender difference in our culture
becomes more obvious. It is apparent that males and females have largely
different characteristics, different roles, and even different expectations
involuntarily assigned to them.

At first glance, it may appear that these

distinctions exist due to the fundamental physiology of what it means to be a
male or a female, but these differences are actually much more complex.
Arguably every society establishes itself with a system of rules and
customs regarding male and female roles.
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During the time that young

children are developing, the process in which they learn to discriminate
between the sexes ultimately leads to them labeling themselves as male or
female (Martin and Halverson, 1981). Furthermore, they learn to recognize
the different behavioral characteristics and roles that are "appropriate" for
both genders (Fagot and Leinbach, 1993). There is no single theory about the
process of the development of gender roles and gender identity, but it would
be safe to say that children do not neatly divide their lives in separate
categories of experience.

Recognition of Gender Differences

Gender role development is defined as the manner in which children
acquire culturally appropriate behaviors, emotions, desires, attitudes, and
drives as deemed suitable for each gender (Perry and Bussey, 1984).

The

child's environment plays a huge role in the development of gender roles,
with parents, siblings, and peers having the largest impact on young children
in this area; however, once the child · reaches school age, the school
environment has a fairly effective influence as well (Sugihara and Katsurada,
2002).
As newborns begin to conceptualize life outside the womb, there is
plenty of information that helps them discriminate between the sexes. Males
and females, even in young children, have distinctly separate voice tones,
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clothing choices, hairstyles, body types, mannerisms, and even different
smells. At just two months, old infants are already equipped with the ability
to differentiate when the same words or phrases spoken by one sex are
instead spoken by the other sex (Jusczyk, 1991).

By six months, this has

progressed into the capacity to respond to male and female voices
categorically, opposed to merely differentiating the sound of a new voice
(Miller, 1983). Around the same time, infants also are able to have a more
developed sense of recognition memory (Fagan, 1978), thus indicating the
recognition of the faces of males and females belonging to separate categories
- although it does not indicate that the infant has possession of these
categories (Fagot and Leinbach, 1993).
In one study by Fagot and Leinbach (1993), infants at 5, 7, 9 and 12
months old were habituated to faces of one sex (familiar category) Then they
were shown a face from the familiar category and a face of the opposite sex
(contrast category). Three posthabituation trials were performed as well to
ensure that habituation had occurred. Infants 5 months old did not
demonstrate significant differences in the mean visual fixation times for the
contrast category compared to the familiar category. Infants 7 months old
did look longer at the contrast category compared to the familiar category,
but it was not significantly different than the mean of posthabituation trials.
At 9 and 12 months, however, infants looked longer at the contrast category
than the familiar category, and the fixation times for the contrast category
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were also greater than that of the posthabituation mean.

The authors

concluded that categorical perception of male and female faces is possible in
infants by 9 months of age, which is an important implication in the
understanding of the development of an infant's conceptualization of gender.
They hypothesized that this difference would be even greater when
introducing sound and tactile cues into the picture, rather than just a picture
of a face. The authors also stated that by the end of the first year, infants do
have the capacity to categorize those around them into the two different
sexes, but simply recognizing these categories is obviously quite different
than conscious awareness of and identification with a particular sex.

Gender Identity

Gender identity is very closely tied to a child's understanding of gender
roles. Although gender identity is one's personal identification with the male
or female sex, gender roles are the outward, public expression of one's gender
identity. Additionally, in order to appreciate the complexity of gender bias in
both children and adults, it is beneficial to understand the process of gender
identity development and gender role assignment.

Several theories

regarding gender identity have been proposed to explain the development of
one's identification with a particular gender category and the understanding
of a "gender role". Social learning theorists, beginning with Mischel in the
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1960s, propose that a child's environment has the largest impact in defining
what is considered "male" and "female" to that particular child (Fagot and
Leinbach, 1991). Kohlberg, influenced by French cognitive psychologist Jean
Piaget, emphasized that children create their understanding of gender
through mental patterns called schemas.

These gender schema models

indicate that children participate in a type of selective attention to gender
roles and activities and are internally motivated to conform to societal
standards of gender-typed behavior. John Money, a psychologist well known
for his work in gender roles and gender identity, was convinced that the
development of gender identity is completely subject to the child's
environment regardless of physiological differences.

However, children's

lives "are not neatly divided into separate realms of experience. Children are
unified beings who experience the contingencies of a sex-typed world, who try
to make sense of all they take in, who care very much about their identity as
girl or boy, and who strive to get it right" (Fagot and Leinbach, 1993).

It is probably best to view gender identity as a construct with many
developmental complexities that the world of psychology may never quite
fully grasp. These numerous theories give possible explanations for the root
of gender identity, but the manner in which it develops is still a matter with
much gray area.

Furthermore, these theories suggest that the biological

component in the development of gender identity is rather miniscule. If this
were true, it would seem that a boy could successfully be raised as a girl if
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the proper gender environment and associated roles were provided by the
parents and family of the child, but there are many instances that suggest
children's perception of their gender identity may not always mesh with the
i~entity

environment in which they are raised. Take, for example, the story

of John/Joan. John was eight months old when his penis was destroyed in a
botched circumcision.

His parents decided, after receiving the advice from

psychologist John Money from the John Hopkins Hospital, that it would be
best for his psychological and social development to be raised as a girl. A
sexual reassignment surgery was performed, and from then on "John" was
known as "Joan".

As a child, Joan chose to play with trucks over dolls,

refused to wear dresses, and insisted on urinating while standing - certainly
not the behavior of a child content with her gender. This behavior continued
as Joan grew older, who constantly expressed her discomfort with her
developing body. Joan was finally told by her parents that she was born as
"John", and she immediately began the process to reverse the sex
reassignment surgery.

Money, who was informed of Joan's progress

throughout her development, reported in 1972 when Joan was 10 years old
that the change had been successful and that she was healthily developing
into a young woman, although she did maintain a few tomboyish tendencies.
In reality, this was most likely not the closest truth (Leo, 1997).

More

recently studies have shown that biological factors most likely play a role in
one's identification with his or her gender.
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Taking all of this into

consideration,

gender may be best viewed from

a

multi-dimensional

approach, taking into account biological, psychological, and social factors
combined with each individual's perception of gender roles for both sexes.
Given the multifaceted road that children follow to develop a healthy
gender identity, it is no wonder that young children prefer to socialize with
their same gender peers.

Most likely, it makes sense to their developing

minds to surround themselves with those who are obviously similar in the
gender development struggle.

Not only is socialization at this age a

necessary and healthy manner of communication and growth, but it is full of
its own complexities as well.
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Chapter 2
Social Identity Theory

Background of Social Identity Theory

Most of the framework for the Social Identity Theory, or SIT, was
accomplished by Tajfel and Turner, two researchers in the 1970s who wanted
to explore the prevalence of group behavior and its manifestations.

The

theory explained that people are driven to create group memberships, thus
creating an in-group and an out-group.

Upon recognition of the in-groups

and out-groups, members will behave and think in ways that favor the ingroup and derogate the out-group.
categorizing oneself as a

The same authors asserted that simply

group member was enough to promote the

individual to display in-group favoritism (Tajfel and Turner, 1986). In-group
favoritism is defined as "a descriptive concept, referring to any tendency to
favor the in-group over the out-group, in behavior, attitudes, preferences, or
perception (Turner, Brown, and Tajfel, 1979) - i.e., membership with a group
drives an individual to associate a positive valued distinctiveness with the
group.
SIT assumes that people want to maintain a self-image that is positive,
and in order to achieve this, they strive to enhance their self-esteem through
a positive evaluation of their in-group as compared with other groups.
Positive valued distinctiveness occurs when the individual's own in-group is
11

perceived to have a more positive comparison than a relevant out-group,
therefore favoring the in-group and providing an overall positive group
identity that in turn enhances the individual's self-esteem:
"An individual's social identity is those aspects of his selfconcept contributed by the social groups to which he perceives
himself to belong.
Very generally, then, individuals are
motivated to establish positively valued differences (positively
discrepant comparisons) between the in-group and a relevant
out-group to achieve a positive social identity (Turner, Brown,
and Tajfel, 1979).
According to Tajfel and Turner (1986), there exists an important difference
between personal identity and social identity in terms of personal situations
versus group interactions.

Our social identity is chiefly based on the

outcomes of these group situations.

Self-Esteem and the Social Identity Theory

Currently, there is no overall theory of self-esteem. Within SIT, it can
be viewed as a process of self-verification occurring within groups that
maintains both the individual and the group, thus providing a theoretical
framework for all the various notions of self-esteem (Cast and Burke, 2002).
Enhanced self-esteem and social identity are two closely intertwined
concepts.

A major part of SIT as proposed by Tajfel and Turner (1986)

suggests that, while people are comparing their in-group to other out-groups,
any positive assessments that are derived from these comparisons will in
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turn help the individual to maintain a positive social identity, which
ultimately enhances self-esteem.

Several researchers following the Tajfel

and Turner studies have supported this proposition. For example, a positive
correlation has been found to exist between an individual's sense of selfesteem and the level of group self-esteem (Crocker and Luhtanen, 1990;
Crocker et al., 1994). Ultimately, a positive, salient attitude toward one's ingroup will positively influence an individual's self-perception. Groups are a
significant and essential element of one's sense of social identity.

In one

study, self-esteem and a collective group self-esteem were highly correlated,
suggesting that "increases in the value attached to one's members of the
group go hand-in-hand with the value attached to oneself' (Marmarosh and
Corazzini, 1997).
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Chapter 3
Intergroup Bias

Background of Intergroup Bias

A similar theory to SIT is the intergroup bias theory. Both maintain
that intergroup comparisons are a fundamental element of self-esteem and
that positive in-group comparisons to relevant out-groups function to enhance
self-esteem. As modern and open-minded as our society attempts to be, there
is still little doubt that there are obvious boundaries separating genders,
races, and ethnicities in today's world. Many deem children to be free of the
social stigmas that seem to divide the adult world, but research shows that
children exhibit many forms of social stereotyping and prejudice even before
the age of 5 (Patterson and Bigler, 2006). Many studies have found that by 3
or 4 years of age, children have already started to display biases regarding
race, gender, attractiveness, and other trait attribution preferences in
choosing playmates (Aboud, 1988; Langlois et al., 2000; Levy and Carter,
1989; Patterson and Bigler, 2006; Ruble and Martin, 1998; Williams, Best,
and Boswell, 1975).

Taking into consideration the massive amounts of

information that young children must make sense of in order to cope with
their own development, it is no wonder that they tend to gravitate toward
those who share similar experiences.

This is the key characteristic of

intergroup bias - the tendency to view one's own membership group, or in-
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group, as having better, more favorable characteristics than those of a
nonmember group, or the out-group.

The "bias" referred to in the

terminology can refer to discriminatory behavior, prejudicial attitudes, and
cognitive stereotyping (Hewstone, Rubin, and Willis, 2002; Mackie and
Smith, 1998; Wilder and Simon, 2001).

Development of Intergroup Bias

The development of intergroup bias begins early in childhood, and like
most stepping stones in child development, involves processes that are rather
complex and closely tied into children's sense of stability and well-being.
Most theories about social stereotyping and prejudice hypothesize that
categorization is largely responsible for the development of intergroup bias
(Aboud,

1988; Billig and Tajfel, 1973; Martin and Halverson, 1981).

Furthermore, in categorizing other people, it is a natural consequence that
people will similarly categorize themselves based on gender, race, or
whatever variable they may choose, and it is these categories in which they
see

themselves

as

a

member

(Vonk

and

Olde-Monnikhof,

1998).

Furthermore, "young children's ability to sort individuals along some
dimension (e.g., gender, race) and associate attributes (e.g., objects, traits,
roles) with the resulting categories is widely considered to result in the
formation of social stereotypes and prejudice" (Patterson and Bigler, 2006).
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By the age of one, infants are generally able to categorize those around them
into "male" or "female" categories (Fagot and Leinbach, 1993; Quinn, Y ahr,
Kuhn, Slater, and Pascalis, 2002). It is a widely accepted notion that by the
8:ge of 3, children have begun to exhibit an understanding of gender
stereotypes (Levy and Carter, 1989; Reis and Wright, 1982) and also have a
distinct preference for same-gender peers (La Freniere, Strayer, and
Gauthier, 1984; Maccoby and Jacklin, 1987; Martin and Fabes, 2001).

The

question of why these biases form in the case of gender and race is still a
pertinent one, however; many researchers assert that children develop their
attitudes about groups through the observation of their parents and other
authority figures. A study by Patterson and Bigler (2006) found that children
learn these attitudes in a manner that is much more indirect than is
commonly perceived, and that "even very young children show a general
readiness to develop ingroup biases and, more importantly, may be attentive
to environmental cues about the importance of social groups".

The study

concluded that young children are compelled to show in-group bias for groups
in which adults call attention to in their attitude and behavior, even when
explicitly evaluative messages about these groups were completely avoided.
Once the categorization of in-groups and out-groups solidifies, the
pattern of intergroup bias continues to develop throughout later childhood.
As early as five years of age, children exhibit behavior biased in favor of their
preferred peer group. This bias is intensified when other competing groups
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are introduced (Bigler, 1995; Nesdale and Lesser, 2001; Vaughan, Tajfel, and
Williams, 1981).

Furthermore, "young children are indeed sensitive to

intergroup status - they like their social groups more, and see themselves as
b~ing

more similar to the in-group members, when the in-group has high

versus low status" (Nesdale and Brown, 2004). At older ages, children also
categorize members within their own group as being typical or atypical. A
study by Nesdale and Brown (2004) found that as children progressed in age,
children remembered more of the atypical in-group member's negative traits
rather than the positive ones, saw themselves as starkly dissimilar to him,
and liked him less. Another study found that reactions to in-group and outgroup members and evaluative preferences for in-group versus out-group
members became stronger as children progressed in age (Abrams, Rutland,
Cameron,

and Marques,

2003).

This phenomenon is not hard to

conceptualize; the memories of high school bring to mind a much more harsh
and unforgiving evaluation of peers, both of in-group and out-group members,
compared to that found in elementary school.

Intergroup Gender Bias

One obvious categorization among both children and adults is the
physiologically distinct differences between the genders. As studied by Glick
and Hilt (2000), intergroup bias begins early in childhood, manifesting itself
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in an extreme hostility toward other-gender peers, and ultimately develops
into a striking ambivalent form of prejudice, including both hostile and
benevolent attitudes,

toward

gender-based preferences,

thoughts,

and

behaviors in adulthood. Part of intergroup gender bias at this age is closely
tied to forms of sexism, which will be discussed later; the other entails the
manner in which males and females evaluate themselves and others in terms
of their respective gender categories. A study by Vonk and Olde-Monnikhof
(1998) pointed out that, while we tend to assign general characteristics to
men and others to women (i.e., men tend to be ambitious and independent,
whereas women are more nurturing and sensitive), we avoid ascribing these
characteristics to a person solely based on gender.

Therefore, we create

subgroups to correspond with specific stereotypes, i.e., career woman or
homemaker, in order to protect and maintain the overall stereotype from
changing when atypical gender members arise (Vonk and Olde-Monnikhof,
1998).

The same function that exists in general in-group and out-group

categories in which people tend to hold negative views of the out-group is
similarly present in subgroups.

For example, a high-powered, independent

career woman may see her neighbor who stays at home to care for her
children as having more negative characteristics than her female coworkers.
In addition,
"Subgroups of the same gender category are in many ways more
comparable with each other than subgroups of different gender
categories, and according to social identity theory (e.g. Tajfel,
1982; Tajfel and Turner, 1986; Turner, 1981), people are
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motivated to establish positively discrepant comparisons
between the in-group and a relevant ... out-group" (Vonk and
Olde-Monnikhof, 1998).
Therefore, the high-powered career woman would gain more in terms of her
social identity by comparing her and other career woman to other samegender subgroups, rather than comparing them to male subgroups.

Intergroup Bias and Self-Esteem

One seemingly obvious and important function of intergroup bias is
that it would logically function to protect an individual's sense of self-worth.
Recent research has been somewhat contradictory on the relationship
between intergroup bias and self-esteem. A review by Foels (2006) pointed
out that an early study by Lemyre and Smith (1985) found that the level of
participants' intergroup bias predicted self-esteem, whereas a different study
by Hogg and Sunderland (1991) found no relationship between the two.
However, more recent studies have found support for a positive correlation
between the level of intergroup bias and self-esteem (Hunter, 2003; Hunter,
O'Brien, and Grocott, 1999).

Today it is generally acknowledged that

intergroup bias plays a large role in the enhancement of self-esteem. These
inconsistencies are possibly due to the manner in which self-esteem is
measured, i.e., global or specific. Global self-esteem refers to an individual's
I

overall sense of self-worth (Lemyre and Smith, 1985), whereas specific self-
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esteem is an individual's sense of self-worth in particular instances or
categories (Hunter et al., 2005). For the purposes of this study, global selfesteem will be measured as well as several types of specific self-esteem,
in.e luding self-perceived peer social competence and behavioral conduct.
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Chapter 4
Ambivalent Sexism

The Nature of Sexism

Generally sexism is viewed as an antagonistic and even demeaning
manner in which men evaluate their female counterparts.

However, as a

study by Glick and Fiske (1996) points out, women have not always been
viewed in a negative light. Rather, there are many instances of women being
admired,

respected,

and even worshipped in some ancient cultures.

Perceiving sexism as solely an indication of the negative sentiments and
reactions toward women is an ideology that fails to recognize the positive
feelings that concurrently exist with the more stereotypically negative sexist
opin10ns.

Glick and Fiske (2006) propose a multidimensional approach

toward sexism that encompasses both these negative and positive vantage
points called ambivalent sexism.

Within ambivalent sexism are two

interdependent constructs: hostile sexism and benevolent sexism.

Hostile

sexism is what we traditionally have viewed sexism to be - a prejudicial and
inflexibly negative view of the opposite sex that falls short of identifying
individual differences and stems from a deep antipathy toward the opposite
sex. For example, sex discrimination in the workplace is still very much a
problem in our sodety (Fitzgerald and Betz, 1983; Glick, 1991), as is sexual
harassment (Cohen and Gutek, 1985) and the perception of women as less
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effective when placed in leadership roles (Eagly, Makhijani, and Klonsky,
1992).

These conceptions, combined with the perception of women as

incompetent beings and the staggering rates of sexual violence against
women, is more than enough evidence to indicate that hostile sexism is still
very much alive in our society.
Benevolent sexism, on the other hand, is a little more complicated:
"We define benevolent sexism as a set of interrelated
attitudes toward women that are subjectively positive in feeling
tone (for the perceiver) and also tend to elicit behaviors typically
categorized as prosocial (e.g., helping) or intimacy-seeking (e.g.,
self-disclosure)" (Glick and Fiske, 1996).
For example, a benevolent sexist attitude would hold that women ought to be
rescued before men in a dangerous situation, or that women are more fragile
beings than men and therefore should not have to register for the United
States Draft in times of war. Although some may view benevolent sexism as
a positive manner in which to view women, it still contributes to the division
of equality between men and women.
The focus of most research regarding sexism looks at attitudes and
opinions of men toward women; however, it is also important to consider the
existence of the same sexist attitudes of women toward men. Glick and Fiske
(1996) found that the ambivalence men feel toward women is a result of
men's structural power along with their dependency on women.

Women

similarly respond to "the simultaneous facts of male structural power and
female dyadic power by holding both hostile and benevolent (i.e., ambivalent)
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beliefs about men that encompass these same dimensions" (Glick and Fiske,
1999).

Development of Ambivalent Sexism

The largely simplistic attitudes that children maintain toward the
opposite-gender out-group versus the attitudes they maintain toward their
same-gender in-group become more complicated as children progress in age.
The focus of the second part of this thesis centers on the consequences of the
progression of intergroup gender bias in children into sexism in adults.
Intergroup gender bias eventually grows to encompass several factors that
are not present in childhood, becoming a multifaceted construct called
ambivalent sexism.

According to Glick and Hilt (2000), upon reaching

adolescence, gender hostility toward the opposite sex develops into an
accumulation of positive and negative gender attitudes.

This pattern

continues into adulthood, eventually becoming a developed ambivalence of
thought patterns, attitudes, and behavior regarding gender and thus creating
a two-dimensional approach to intergroup gender prejudice, called benevolent
and hostile sexism (Glick and Hilt, 2000). Adults may be affected by both
hostile sexism (similar to the intensity with which children participate in
intergroup gender bias) and benevolent sexism:
"Hostile sexism seeks to justify male power, traditional
gender roles, and men's exploitation of women as sexual objects
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through derogatory characterizations of women. Benevolent
sexism ... recognizes men's dependence on women ... and
embraces a romanticized view of sexual relationships with
women. . .. These attitudes are subjectively positive for the sexist;
they encompass feelings of protectiveness and affection towards
women (Glick and Fiske, 1997).
It is unclear the manner in which the additional complexities of hostile

and benevolent sexism in adulthood would affect adults' sense of self-esteem.
Although it may seem obvious to postulate that children would maintain a
strong sense of intergroup bias in order to maintain an elevated level of selfesteem, the simplistic black and white lines that separate genders and create
obvious in-groups and out-groups in childhood do not exist in adulthood in
the same manner.

In adulthood, generally we have developed a salient

understanding of our gender type.

Similarly, our attitudes toward the

opposite sex have formed as well. Still, the existence of men and women as
separate social groups is still very much a reality in our society.

Peer

relationships at the adult level, although there are less stringent rules placed
on the intermingling of the two sexes, still tend to gravitate toward samegender friendships and it is not uncommon to observe an "us-versus-them"
mentality when a group of female friends and a group of male friends come
together.

However, are these factors strong enough to influence an

individual's sense of self-worth? Additionally, how do the added complexities
of hostile and benevolent sexism play a role in the interaction between
intergroup gender bias and self-esteem?
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Chapter 5
Hypothesis

Given the intense hostile sexism that typically influences young
children's peer groups, it was expected that girls would have a stronger
preference for female peers and boys would have a stronger preference for
male peers.

Children tend to maintain a frame of mind that is strongly

hostile towards preserving friendships with the opposite sex, so this
relationship was anticipated to be very strong. Social Identity Theory and
intergroup bias theories relate an enhanced self-esteem with an individual's
association with an in-group. Due to the simplistic manner in which young
boys and girls categorize themselves into two different gender groups, it was
predicted that those showing a high level of intergroup gender bias would
similarly show high levels of global self-worth.

Consistent with these

theories, it was expected that those with strong intergroup gender bias would
also maintain a high level of self-perceived peer social competence. Global
self-worth and self-perceived peer social ·competence were expected to be
correlated positively, as it was predicted that children with a high level of
self-esteem would also have an enhanced sense of self-perceived peer social
competence.
Within the adult sample, it was predicted that those with high hostile
sexism would have the lowest levels of global self-worth, and those with high
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scores of benevolent sexism would have the highest levels of global self-worth.
Although modern equal rights movements have pushed for equality in most
areas of our daily lives, a strong compulsion to protect women or be protected
by men still exists. Egan and Perry (1996) emphasized that, although these
attributes may be seen in a positive light by our society, they still contribute
to the division of equality between men and women. For these reasons it was
hypothesized that those with high levels of hostile sexism would have low
scores of self-perceived peer social competence and those with high scores of
benevolent sexism would have the highest levels of self-perceived peer social
competence.
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Chapter 6
Methodology
This study consisted of two parts: the first involved the participation of
children between the ages of 8 and 10, whereas the second examined young
adults from the University of Central Florida.

Collection of Child Data

Children in the third and fourth grades from a local private school
were distributed a packet of questionnaires that were designed to assess each
child's degree of intergroup gender bias relative to global self-worth and four
types of specific self-esteem, including self-perceived peer social competence,
behavioral conduct, athletic competence, and physical appearance. Children
were given a questionnaire titled "What I am like" and one titled "How
important are these things to how I feel as a person?" The questionnaires
were included in a measure developed by Susan B. Harter in the 1950s called
the Self-Perception Profile for Children.

The second questionnaire, "How

important are these things to how I feel about myself as a person?", measured
the degree to which a child feels each type of specific self-esteem is important
to their global self-worth.

These questions were designed to examine several

aspects of the manner in which children ages 8-10 feel about certain
situations, behaviors, and emotions. Overall, the questions explore several
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constructs.

Global self-worth taps the degree to which children like

themselves as a person, are happy with the way they are leading their lives,
and how they feel about their worth as people.
~easures

Physical appearance

the extent to which an individual is content with the way he or she

looks and feels that he or she is good-looking in terms of height, weight, body,
face, and hair. Behavioral conduct taps the degree to which children like the
way they behave, do the right thing, stay out of trouble, etc.

Social

acceptance measures the degree to which an individual feels accepted by his
or her peers and is popular.

The subscale doesn't tap into an individual's

actual social skills, but rather an individual's sense that he or she is liked

and accepted by peers, has friends, etc.

Each question included two different

statements like, "Some kids are happy with the way they look BUT other kids
are not happy with the way they look. Children were asked to consider both
statements and to choose which statement they felt best described them.
After choosing a statement, they marked the statement as "very true for me"
or "sort of true for me". Of particular interest were questions relating to selfworth and peer social competence, however, all constructs were examined
when processing results.
The packets also included a free-response section, which asked
children to identify with which gender they most preferred to interact and
why, and whether their friends were mostly girls or boys and why.

The

purpose of these questions was to assess each child's degree of intergroup
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gender bias.

They were also given two descriptions of children that were

similar in age and gender, one that was clearly a more masculine child and
one that was more feminine.

Children were asked to identify with which

description they would choose to be friends and which description they felt
best described their own personality.
Each of the measures included in the packet were used to construct an
overall evaluation for each child to assess individual intergroup gender bias,
competency as members of a social group, and how strong of a relationship
exists between intergroup gender bias and self-esteem.

Collection of Adult Data

The second part of the study was conducted at the University of
Central Florida.

Recruited students were given a set of questionnaires

similar to that used in the collection of the child data.

Participants were

given the questionnaires titled "What I am like" and "How important are
these things to how I feel as a person?"

In the adult vers10n of the

questionnaires, questions beginning with "Some kids ... " were changed to
"Some students ... " to be more age-appropriate.

They were given the

Rosenberg scale of self-esteem as a second measure of global self-worth, and
finally, the Ambivalent Sexism Inventory (ASI) or Ambivalence Toward Men
Inventory (AMI).

The ASI was given to male students and the AMI was
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given to female students in order to assess each individual's degree of
ambivalent sexism.
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Chapter 7
Results

Participants

Child participants that were recruited for this study (n=20) were a
fairly homogeneous sample. Eight of the ten male participants were White,
and the remaining two students were of Arab descent.

In the female sample,

there was one African American participant and nine White participants.
Virtually all of the students were similar in their socioeconomic status - all
parents of the child participants who answered this question indicated that
their income exceeded $70,000 a year. Also, participants were of a similar
religious background.

Eleven participants responded that they adhered to

Christian beliefs, one participant indicated no particular religion, and the
remaining did not answer the question.

A more diverse sample of child

participants would have been ideal; however due to the sensitivity and
extreme caution that schools must maintain in order to protect their
students, it proved very difficult to access even this small sample of students.
All adult participants (n=218) were recruited from a psychology
class. This sample of students was much more ethnically diverse than the
child sample (69.3% were White, 6% African American, 15.6% Hispanic, 1.8%
I

Asian, 1.8% American Indian, and 7.3% multi-ethnic).

Socioeconomic status

varied amongst participants - income (reported for the parents of the student
31

if still considered a dependent) ranged between less than $5,000 to over
$70,000 per year.

The majority of students were under 24 years of age

(90.2%) while the remaining 9.8% were loosely scattered between the ages of
26 and 43.

The Self-Perception Profile for Children

Results within the Self-Perception Profile showed few significant
findings.

For young boys, global self-worth did not correlate significantly

with physical appearance, self-perceived peer social competence, behavioral
conduct, or athletic competence.

Athletic competence did seem to have a

relationship with global self-worth, but not at a significant level. Global selfworth in young girls did not correlate significantly with physical appearance,
self-perceived peer social competence, or athletic performance. Behavioral
conduct did correlate with global self-worth at a significant level. Similar to
the male sample, athletic competence did seem to have a relationship with
global self-worth but this was not found to be significant.
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SELF-PERCEPTION PROFILE BY GENDER
MALE SAMPLE

GLOBAL SELFWORTH
PHYSICAL
APPEARANCE

SOCIAL
COMPETENCE
BERAV10RAL
CONDUCT
ATHLETIC
COMPETENCE

GLOBAL
SELF-WTH

PHYSICL
APPRNC

BERAVRL
CONDUCT

ATHLETIC
COMPETNC

1

-.145
.689

.186
.607

.365
.300

.572
.084

10

10

10

10

10

Pearson Corr.
Sig. (2-tailed)
n

-.145
.689

1

-.123
.734

-.074
.839

.351
.321

10

10

10

10

10

Pearson Corr.
Sig. (2-tailed)
n

.186
.607
10

-.123
.734

1

.315
.375

.615
.058

10

10

10

10

Pearson Corr.
Sig. (2-tailed)
n

.365
.300

.315
.375

1

.402
.250

10

-.074
.839
10

10

10

10

Pearson Corr.
Sig. (2-tailed)
n

.572
.084

.351
.321

.615
.058

.402
.250

1

10

10

10

10

10

BERAVRL
CONDUCT

ATHLETIC
COMPETNC

Pearson Corr.
Sig. (2-tailed)
n

SOCIAL
COMPETNC

FEMALE SAMPLE
GLOBAL
SELF-WTH

PHYSICL
APPRNC

SOCIAL
COMPETNC

Pearson Corr.
Sig. (2-tailed)
n

1

.423
.223

.507
.134

.735*
.016

.623
.055

10

10

10

10

10

Pearson Corr.
Sig. (2-tailed)
n

.423
.223
10

1

.271
.449

.351
.320

.520
.124

10

10

10

10

Pearson Corr.
Sig. (2-tailed)
n

.507
.134

.271
.449

1

SOCIAL
COMPETENCE

.307
.389

.680*
.031

10

10

10

BERAV10RAL
CONDUCT

Pearson Corr.
Sig. (2-tailed)
n

.735*
.016

.351
.320

.307
.389

1

.714*
.020

10

10

10

10

10

ATHLETIC
COMPETENCE

Pearson Corr.
Sig. (2-tailed)
n

.623
.055

.520
.124

.680*
.031

.714*
.020

1

10

10

10

10

10

GLOBAL SELFWORTH
PHYSICAL
APPEARANCE

10 .

10

*Correlation is significant at 0. 05 level (2-tailed).
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The Self-Perception Profile for Children and Intergroup Gender Bias

Correlations were calculated for intergroup bias scores and global selfworth, behavioral conduct, physical appearance, athletic competence, and
self-perceived peer social competence. As predicted in the hypothesis, scores
of global self-worth were correlated positively at a high significance level with
intergroup bias.

GLOBAL SELF-WORTH AND INTERGROUP BIAS IN MALE SAMPLE

GLOBAL SELFWORTH
INTERGROUP
BIAS

GLOBAL
SELF-WORTH

INTERGROUP
BIAS

1

.800**
.005
10

Pearson Correlation
Sig. (2-tailed)
n

10

Pearson Correlation
Sig. (2-tailed)
n

.800**
.005
10

1
10

**Correlation is significant at 0. 01 level (2-tailed).

GLOBAL SELF-WORTH AND INTERGROUP BIAS IN FEMALE SAMPLE

GLOBAL SELFWORTH
INTERGROUP
BIAS

GLOBAL
SELF-WORTH

INTERGROUP
BIAS

1

.879**
.001
10

Pearson Correlation
Sig. (2-tailed)
n

10

Pearson Correlation
Sig. (2-tailed)
n

.879**
.001
10

1
10

**Correlation is significant at 0.01 level (2-tailed).

Within specific measures of self-esteem, male scores for intergroup bias
did not correlate significantly with behavioral conduct, self-perceived peer
social competence, athletic competence, or physical appearance.
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INTERGROUP BIAS AND SPECIFIC SELF-ESTEEM IN MALES
INTERGRP
SELF-WTH

PHYSICL
APPRNC

1

-.262
.465
10
1

SOCIAL
COMPETNC

BEHAVRL
CONDUCT

ATHLETIC
COMPETNC

-.354
.316
10

.082
.823
10

.112
.757
10

-.123
.734
10

-.074
.839
10

.351
.321
10

1

.315
.375
10

.615
.058
10

1

.402
.250
10

Pearson Corr.
Sig. (2-tailed)
n

10

Pearson Corr.
Sig. (2-tailed)
n

-.262
.465
10

10

SOCIAL
COMPETENCE

Pearson Corr.
Sig. (2-tailed)
n

-.354
.316
10

-.123
.734
10

10

BEHAVIORAL
CONDUCT

Pearson Corr.
Sig. (2-tailed)
n

.082
.823
10

-.074
.839
10

.315
.375
10

10

ATHLETIC
COMPETENCE

Pearson Corr.
Sig. (2-tailed)
n

.112
.757
10

.351
.321
10

.615
.058
10

.402
.250
10

INTERGROUP
BIAS
PHYSICAL
APPEARANCE

1
10

For girls, intergroup gender bias correlated with behavioral conduct
but did not correlate with self-perceived peer social competence, athletic
competence, or physical appearance.

INTERGROUP BIAS AND SPECIFIC SELF-ESTEEM IN FEMALES
INTERGROUP PHYSICAL
SOCIAL
BERAVI ORAL ATHLETIC
APPEARANCE COMPETNCE CONDUCT COMPETENCE
BIAS
INTERGROUP
BIAS
PHYSICAL
APPEARANCE
SOCIAL
COMPETENCE
BEHAVIORAL
CONDUCT
ATHLETIC
COMPETENCE

Pearson Corr.
Sig. (2-tailed)
n
Pearson Corr.
Sig. (2-tailed)
n
Pearson Corr.
Sig. (2-tailed)
n
Pearson Corr.
Sig. (2-tailed)
n
Pearson Corr.
Sig. (2-tailed)
n

1

.177
.625
10
1

10
.177
.625
10
.258
.471
10
.706*
.022
10
.506
.136
10

10
.271
.449
10
.351
.320
10
.520
.124
10

.258
.471
10
.271
.449
10
1
10
.307
.389
10
.680*
.031
10

.706*
.022
10
.351
.320
10
.307
.389
10
1
10
.714*
.020
10

.506
.136
10
.520
.124
10
.680*
.031
10
.714*
.020
10
1
10

*Correlation is significant at 0. 05 level (2-tailed).
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Importance ratings reflected these findings.

Intergroup bias did not

correlate significantly with importance in social conduct, athletic competence,
behavioral conduct, or physical appearance for both males and females.

IMPORTANCE RATINGS AND INTERGROUP BIAS
MALE DATA
INTERGROUP PHYSICAL
SOCIAL
BERAVI ORAL ATHLETIC
BIAS
APPEARANCE COMPETNCE CONDUCT COMPETENCE
INTERGROUP
BIAS

Pearson Corr.
Sig. (2-tailed)
n

10

PHYSICAL
APPEARANCE

Pearson Corr.
Sig. (2-tailed)
n

.528
.117
10

10

SOCIAL
COMPETENCE

Pearson Corr.
Sig. (2-tailed)
n

.445
.198
10

.403
.249
10

10

Pearson Corr.
Sig. (2-tailed)
n

.324
.362
10

.120
.742
10

.141
.697
10

10

Pearson Corr.
Sig. (2-tailed)
n

.239
.505
10

.416
.231
10

.565
.089
10

-.486
.155
10

BEHAVIORAL
CONDUCT
ATHLETIC
COMPETENCE

1

.528
.117
10

.445
.198
10

.324
.362
10

.239
.505
10

1

.403
.249
10

.120
.742
10

.416
.231
10

1

.141
.697
10

.565
.089
10

1

-.486
.155
10
1
10

FEMALE DATA
INTERGROUP
PHYSICAL
SOCIAL
BERAVI ORAL ATHLETIC
BIAS
APPEARANCE COMPETNCE CONDUCT COMPETENCE

.020
.957
10

.039
.915
10

-.300
.399
10

1

.185
.608
10

-.232
.518
10

.038
.918
10

1

.100
.783
10

.045
.903
10

1

.051
.888
10

Pearson Corr.
Sig. (2-tailed)
n

10

PHYSICAL
APPEARANCE

Pearson Corr.
Sig. (2-tailed)
n

-.288
.420
10

10

SOCIAL
COMPETENCE

Pearson Corr.
Sig. (2-tailed)
n

.020
.957
10

.185
.608
10

10

Pearson Corr.
Sig. (2-tailed)
n

.039
.915
10

-.232
.518
10

.100
.783
10

10

Pearson Corr.
Sig. (2-tailed)
n

-.300
.399
10

.038
.918
10

.045
.903
10

.051
.888
10

BEHAVIORAL
CONDUCT
ATHLETIC
COMPETENCE

1

-.288
.420
10

INTERGROUP
BIAS
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1
10

The Self-Perception Profile for Adults

Overall for the adult sample, global self-worth and self-perceived peer
social competence were correlated positively at a high significance level.
Behavioral conduct also correlated positively with global self-worth. Physical
appearance and athletic competence were correlated positively with global
self-worth and self-perceived peer social competence.
SELF-PERCEPTION PROFILE AND GLOBAL SELF-WORTH
GLOBAL
SOCIAL
ATHLETIC
PHYSICAL BEHAVIORL
SELF-WORTH COMPETNCE COMPETNCE APPEARNC
CONDUCT

.247**
.000
218

.562**
.000
216

.405**
.000
216

1

.328**
.000
216

.350**
.000
214

.099
.150
215

1

.369**
.000
216

.027
.695
216

1

.095
.165
214

218

Pearson Corr.
Sig. (2-tailed)
n

.432**
.000
216

216

ATHLETIC
COMPETENCE

Pearson Corr.
Sig. (2-tailed)
n

.247**
.000
218

.328**
.000
216

218

PHYSICAL
APPEARANCE

Pearson Corr.
Sig. (2-tailed)
n

.562**
.000
216

.350**
.000
214

.369**
.000
216

216

Pearson Corr.
Sig. (2-tailed)
n

.405**
.000
216

.099
.150
215

.027
.695
216

.095
.165
214

SOCIAL
COMPETENCE

BEHAVIORAL
CONDUCT

1

.432**
.000
216

Pearson Corr.
Sig. (2-tailed)
n

GLOBAL SELFWORTH

1
216

-

* Correlation is significant at 0. 05 level (2-tailed).
** Correlation is significant at 0. 01 level (2-tailed).

These findings largely did not differ when evaluated based on gender.
For both males and females, global self-worth was correlated positively with
self-perceived

peer

social

competence,

I

competence, and behavioral conduct.
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physical

appearance,

athletic

SELF-PERCEPTION PROFILE BY GENDER
MALE SAMPLE

GLOBAL SELFWORTH
PHYSICAL
APPEARANCE

SOCIAL
COMPETENCE
BEHAVIORAL
CONDUCT
ATHLETIC
COMPETENCE

GLOBAL
SELF-WTH

PHYSICL
APPRNC

1

.610**
.000
69
1

SOCIAL
COMPETNC

BERAVRL
CONDUCT

ATHLETIC
COMPETNC

.448**
.000
69

.541 **
.000
69

.458**
.000
69

.353**
.003
69

.125
.305
69

.396**
.001
69

1

.118
.334
69

.558**
.000
69

1

.117
.337
69

Pearson Corr.
Sig. (2-tailed)
n

69

Pearson Corr.
Sig. (2-tailed)
n

.610**
.000
69

69

Pearson Corr.
Sig. (2-tailed)
n

.448**
.000
69

.353**
.003
69

69

Pearson Corr.
Sig. (2-tailed)
n

.541 **
.000
69

.125
.305
69

.118
.334
69

69

Pearson Corr.
Sig. (2-tailed)
n

.458**
.000
69

.396**
.001
69

.558**
.000
69

.117
.337
69

1
69

**Correlation is significant at 0. 01 level (2-tailed).

FEMALE SAMPLE
GLOBAL
SELF-WTH

PHYSICL
APPRNC

1

.575**
.000
147
1

SOCIAL
COMPETNC

BEHAVRL
CONDUCT

ATHLETIC
COMPETNC

.427**
.000
147

.348**
.000
147

.213**
.009
149

.361 **
.000
145

.120
.149
145

.280**
.001
147

1

.093
.262
146

.297**
.000
147

1

.055
.505
147

Pearson Corr.
Sig. (2-tailed)
n

149

Pearson Corr.
Sig. (2-tailed)
n

.575**
.000
147

147

SOCIAL
COMPETENCE

Pearson Corr.
Sig. (2-tailed)
n

.427**
.000
147

.361 **
.000
145

149

BEHAVIORAL
CONDUCT

Pearson Corr.
Sig. (2-tailed)
n

.348**
.000
147

.120
.149
145

.093
.262
146

147

Pearson Corr.
Sig. (2-tailed)
n

.213**
.009
149

.280**
.001
147

.297**
.000
147

.055
.505
147

GLOBAL SELFWORTH
PHYSICAL
APPEARANCE

ATHLETIC
COMPETENCE

1
147

**Correlation is significant at 0.01 level (2-tailed).
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Ambivalence Toward Men and the Self-Perception Profile

As expected, female hostile sexism scores were correlated negatively
with global self-worth.

Female benevolent sexism scores showed no

correlation with global self-worth.

HOSTILE SEXISM AND GLOBAL SELF-WORTH IN FEMALE SAMPLE
GLOBAL
SELF-WORTH
GLOBAL SELFWORTH

HOSTILE
SEXISM

Pearson Correlation
Sig. (2-tailed)
n

149

Pearson Correlation
Sig. (2-tailed)
n

-.247**
.003
146

1

HOSTILE
SEXISM

-.247**
.003
146
1
146

**Correlation is significant at 0.01 level (2-tailed).

BENEVOLENT SEXISM AND SELF-WORTH IN FEMALE SAMPLE

GLOBAL SELFWORTH

BENEVOLENT
SEXISM

GLOBAL
SELF-WORTH

BENEVOLENT
SEXISM

1

-.029
.735
139

Pearson Correlation
Sig. (2-tailed)
n

149

Pearson Correlation
Sig. (2-tailed)
n

-.029
.735
139

1
137

Beyond global self-worth, scores for var10us types of specific selfesteem were also correlated with hostile and benevolent sexism scores in
females.

Hostile sexism scores for females correlated negatively with

physical appearance, whereas benevolent scores only correlated with
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behavioral conduct.

Self-perceived peer social competence and athletic

competence did not correlate with hostile or benevolent sexism scores.

SEXISM AND SPECIFIC SELF-ESTEEM IN FEMALE SAMPLE
HOSTILE
SEXISM

PHYSICAL
SOCIAL
APPRNC
COMPETNC

BERAVRL
CONDUCT

ATHLETIC
COMPETNC

.564**
.000
138

-.229**
.006
144

-.032
.705
144

-.108
.198
144

-.013
.872
146

1

-.133
.122
137

.019
.826
137

.185*
.031
137

-.062
.466
139

1

.361 **
.000
145

.120
.149
145

.280**
.001
147

1

.093
.262
146

.297**
.000
147

1

.055
.505
147

Pearson Corr.
Sig. (2-tailed)
n

146

Pearson Corr.
Sig. (2-tailed)
n

.564**
.000
138

139

Pearson Corr.
Sig. (2-tailed)
n

-.229**
.006
144

-.133
.122
137

147

Pearson Corr.
Sig. (2-tailed)
n

-.032
.705
144

.019
.826
137

.361 **
.000
145

147

BEHAVIORAL
CONDUCT

Pearson Corr.
Sig. (2-tailed)
n

-.108
.198
144

.185*
.031
137

.120
.149
145

.093
.262
146

147

ATHLETIC
COMPETENCE

Pearson Corr.
Sig. (2-tailed)
n

-.013
.872
146

-.062
.466
139

.280**
.001
147

.297**
.000
147

.055
.505
147

HOSTILE
SEXISM
BENEVOLENT
SEXISM
PHYSICAL
APPEARANCE
SOCIAL
COMPETENCE

1

BENEV.
SEXISM

1
149

*Correlation is significant at 0. 05 level (2-tailed).

** Correlation is significant at 0. 01 level (2-tailed).

Several importance ratings from the Self-Perception Profile for the
female sample correlated with hostile and benevolent sexism scores.
Although benevolent sexism scores were correlated with a female's sense of
behavioral conduct, these scores did not correlate with the importance of
behavioral conduct. Benevolent scores only correlated with the importance of
physical appearance. Hostile sexism scores only correlated with importance
of physical appearance as well, which reflects the finding that hostile sexism
correlated positively with an individual's sense of her own physical
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appearance.

Neither hostile sexism nor benevolent sexism correlated with

the importance of athletic performance or the importance of social
competence.

IMPORTANCE RATINGS AND SEXISM IN FEMALE SAMPLE
HOSTILE
SEXISM

1

BENEV.
SEXISM

PHYSICAL
APPRNC

SOCIAL
BERAVRL ATHLETIC
COMPETNC CONDUCT COMPETNC

.564**
.000
138

.191*
.022
144

.104
.210
146

.039
.642
146

.071
.397
145

1

.255**
.003
137

.110
.199
139

.146
.086
139

.084
.328
138

1

.200*
.015
147

.151
.068
147

.084
.311
146

1

.116
.158
149

.178*
.030
148

1

-.017
.840
148

Pearson Corr.
Sig. (2-tailed)
n

146

Pearson Corr.
Sig. (2-tailed)
n

.564**
.000
138

139

Pearson Corr.
Sig. (2-tailed)
n

.191*
.022
144

.255**
.003
137

147

Pearson Corr.
Sig. (2-tailed)
n

.104
.210
146

.110
.199
139

.200*
.015
147

149

BEHAVIORAL
CONDUCT

Pearson Corr.
Sig. (2-tailed)
n

.039
.642
146

.146
.086
139

.151
.068
147

.116
.158
149

149

ATHLETIC
COMPETENCE

Pearson Corr.
Sig. (2-tailed)
n

.071
.397
145

.084
.328
138

.084
.311
146

.178*
.030
148

-.017
.840
148

HOSTILE
SEXISM
BENEVOLENT
SEXISM
PHYSICAL
APPEARANCE
SOCIAL
COMPETENCE

1
148

*Correlation is significant at 0. 05 level (2-tailed).
**Correlation is significant at 0.01 level (2-tailed).

Ambivalence Toward Women and the Self-Perception Profile

Global

self-worth

scores

were

correlated

positively

with

male

benevolent sexism scores, which was consistent with the expectations
expressed in the hypothesis, however there were no significant correlations
between male hostile scores and global self-worth.

41

BENEVOLENT SEXISM AND GLOBAL SELF-WORTH IN MALE SAMPLE
BENEVOLENT
SEXISM

GLOBAL
SELF-WORTH

1

.307*
.012
66

HOSTILE
SEXISM

Pearson Correlation
Sig. (2-tailed)
n

66

GLOBAL
SELF-WORTH

Pearson Correlation
Sig. (2-tailed)
n

.307*
.012
66

1
69

**Correlation is significant at 0.01 level (2-tailed).

HOSTILE SEXISM AND GLOBAL SELF-WORTH IN MALE SAMPLE
HOSTILE
SEXISM

GLOBAL
SELF-WORTH

1

.025
.843
67

HOSTILE
SEXISM

Pearson Correlation
Sig. (2-tailed)
n

67

GLOBAL
SELF-WORTH

Pearson Correlation
Sig. (2-tailed)
n

.025
.843
67

1
69

Among scores for specific areas of self-esteem, male benevolent scores
were correlated positively with behavioral conduct. Self-perceived peer social
competence seemed to be related positively to benevolent sexist scores, but
not at a significant level.

Male hostile sexism scores were correlated

positively with athletic competence, and there was no correlation between
these scores and physical appearance.
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SEXISM AND SPECIFIC SELF-ESTEEM IN MALE SAMPLE
HOSTILE
SEXISM

PHYSICAL
APPRNC

SOCIAL
COMPETNC

BEHAVRL
CONDUCT

-.121
.335
66

.055
.656
67

.127
.305
67

-.172
.163
67

.252*
.040
67

1

.140
.263
66

.204
.101
66

.313*
.011
66

.132
.290
66

1

.353**
.003
69

.125
.305
69

.396**
.001
69

1

.118
.334
69

.558**
.000
69

1

.117
.337
69

Pearson Corr.
Sig. (2-tailed)
n

67

Pearson Corr.
Sig. (2-tailed)
n

-.121
.335
66

66

Pearson Corr.
Sig. (2-tailed)
n

.055
.656
67

.140
. .263
66

69

Pearson Corr.
Sig. (2-tailed)
n

.127
.305
67

.204
.101
66

.353**
.003
69

69

BEHAVIORAL
CONDUCT

Pearson Corr.
Sig. (2-tailed)
n

-.172
.163
67

.313*
.011
66

.125
.305
69

.118
.334
69

69

ATHLETIC
COMPETENCE

Pearson Corr.
Sig. (2-tailed)
n

.252*
.040
67

.132
.290
66

.396**
.001
69

.558**
.000
69

.117
.337
69

HOSTILE
SEXISM
BENEVOLENT
SEXISM
PHYSICAL
APPEARANCE
SOCIAL
COMPETENCE

1

BENEV.
SEXISM

ATHLETIC
COMPETNC

1
69

*Correlation is significant at 0. 05 level (2-tailed).
**Correlation is significant at 0.01 level (2-tailed).

Several importance ratings for the adult male sample correlated with
hostile and benevolent sexism scores. Importance in athletic competence did
not correlate with benevolent sexism scores, but they did correlate in hostile
sexism scores. Importance in behavioral conduct correlated positively with
benevolent sexism scores, where as there was no significance with hostile
scores in this area.

Importance in social competence did seem to have a

relationship with benevolent sexism but not at a significant level.
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IMPORTANCE RATINGS AND SEXISM IN MALE SAMPLE
HOSTILE
SEXISM

PHYSICAL
APPRNC

SOCIAL
COMPETNC

BEHAVRL
CONDUCT

-.121
.335
66

.118
.340
67

.069
.581
67

-.089
.475
67

.378**
.002
67

1

.035
.781
66

.226
.069
66

.293*
.017
66

-.075
.550
66

1

.388**
.001
69

.217
.074
69

.164
.179
69

1

.009
.942
69

.168
.167
69

1

.131
.282
69

Pearson Corr.
Sig. (2-tailed)
n

67

Pearson Corr.
Sig. (2-tailed)
n

-.121
.335
66

66

Pearson Corr.
Sig. (2-tailed)
n

.118
.340
67

.035
.781
66

69

Pearson Corr.
Sig. (2-tailed)
n

.069
.581
67

.226
.069
66

.388**
.001
69

69

BEHAVIORAL
CONDUCT

Pearson Corr.
Sig. (2-tailed)
n

-.089
.475
67

.293*
.017
66

.217
.074
69

.009
.942
69

69

ATHLETIC
COMPETENCE

Pearson Corr.
Sig. (2-tailed)
n

.378**
.002
67

-.075
.550
66

.164
.179
69

.168
.167
69

.131
.282
69

HOSTILE
SEXISM
BENEVOLENT
SEXISM
PHYSICAL
APPEARANCE
SOCIAL
COMPETENCE

1

BENEV.
SEXISM

ATHLETIC
COMPETNC

1
69

*Correlation is significant at 0. 05 level (2-tailed).

** Correlation is significant at 0.01 level (2-tailed).
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Chapter 8

Discussion

Child Sample

Within the Self-Perception Profile, in the male sample global selfworth was not related significantly to any of the four types of specific selfesteem. Athletic competence seemed to have somewhat of a relationship with
global self-worth - as athletic competence increased, so did an individual's
sense of self-worth - but this relationship was not enough to be considered
statistically significant.

The lack of findings for the sample of boy

participants (n=lO) is surprising, and could be due to the very small number
of participants in the study. According to the author of the Self-Perception
Profile, global self-worth should be related to competence in the four areas of
specific self-esteem in which the individual deems important; however, this
finding was not present in this study as there were no significant findings in
the importance ratings for the male sample.
Female participants shared a similar situation.

For girls, as their

sense of behavioral conduct increased, so did their global self-worth.
However, this was the only relationship found to be significant out of all four
types of specific self-esteem.

Interestingly, importance ratings failed to

demonstrate any significant relationships.

As with the male sample, this

could be due to the small number of participants in the female sample (n=lO).
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As predicted in the hypothesis, as intergroup gender bias increased, so
did levels of global self-worth for both genders. This relationship was highly
significant, and even more surprising was the high correlation coefficient
(.819 and .800 for boys and girls, respectively) which is rare in small samples.
Additionally, 100% of the boy sample and 100% of the girl sample reported
choosing same-gender peers, and when asked to explain why, gave answers
that clearly favored their own gender category. For example, one child wrote
that he would rather play with boys because "boys are cool and boys know
what boys like". One girl reported that she would rather associate with her
female peers because boys were "just icky".

Since children are prone to

categorization in forming their in-groups, it logically follows that an obvious
category would be one based on gender and that membership in one's samegender group would cause in-group favoritism, therefore enhancing selfesteem.

Children's mental division of their peers into distinct gender

categories parallels previous findings for intergroup gender bias at this age,
and the enhancement of their self-esteem through these categorizations and
resulting in-group favoritism fits with the findings of Patterson and Bigler
(2006), Social Identity Theory, and theories of intergroup bias.
Assessment of specific self-esteem and intergroup gender bias resulted
in little significant findings. For males, none of the four types of specific selfesteem were at all related to intergroup gender bias. For the female sample,
the only relationship with significance existed between behavioral conduct
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and intergroup gender bias, which was the only type of specific self-esteem
that played a role in global self-worth.
The reliability of this set of results is called into question, because the
sample size (n=20) was so small.

Had more children participated in the

study, perhaps the significance of results would have increased. Without a
doubt, there would be more reliability in the provided results.

The only

conclusions that could be definitively drawn from the data were that children
clearly prefer to associate with same-gender peers and that intergroup
gender bias is tied in to children's global self-worth in this sample.

Adult Sample

For the adult sample, all four types of specific self-esteem from the
Self-Perception

Profile

(self-perceived peer

social competence,

athletic

competence, physical appearance, and behavioral conduct) contributed to an
individual's overall sense of global self-worth for both males and females,
which is consistent with the Harter findings for the profile.
As predicted, in the male sample as benevolent sexism scores
increased, so did their sense of global self-worth.

Hostile sexism was not

correlated with global self-worth for the male sample.

Opposite from the

male sample, for the female sample as scores of hostile sexism rose, their
levels of global self-worth decreased - meaning that the more hostile females

47

are toward men, the lower their self-esteem. In childhood, while categorizing
peers by gender enhances one's sense of self-esteem, by adulthood this
phenomenon seems to reverse itself. Maturing attitudes, relationships that
a.r e not defined by gender boundaries, and the development of ambivalent
sexist beliefs perhaps all play a role in these mindsets.
There were several significant findings regarding specific types of selfesteem and global self-worth. As hostile scores increased in men, so did their
perceived sense

of athletic competence.

In benevolent scores,

relationship was similarly found with behavioral conduct.

this

These findings

were reflected in the importance ratings, in which those with high levels of
benevolent sexism were correlated with the importance of behavioral conduct
and high levels of hostile sexism were correlated with the importance of
athletic competence.
In the female sample, the negative correlation of female's hostile
sexism scores with physical attractiveness indicated that the less attractive a
female sees herself to be, the more hostile she becomes toward the opposite
sex.

This is of particular interest, because benevolent and hostile sexism

were both correlated positively with the importance of physical appearance.
As benevolent sexism scores in females increased, their perceived sense of
behavioral conduct decreased.

Interestingly, self-perceived peer social

competence was not correlated with either form of sexism.

These results

demonstrate the large difference in the importance of varying types of specific
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self-esteem, but why these differences exist and exactly how they affect selfesteem are matters that deserve further investigation.

Conclusion and Future Research

These findings have important implications for current research.
Intergroup gender bias in children is a construct that is very much a part of
the child mentality, and it functions to enhance their sense of global selfworth more than many types of specific self-esteem.

Much of children's

interactions and thought patterns revolve around this gender separation, and
this distinction was clear in the results of this study.

In adults, the

development of sexism and the differing mentality of adults seem to build to
an accumulation of largely dissimilar opinions. Ambivalent sexism, as it may
be expected, results in ambivalent opinions toward the opposing sex.
Although it is clear that hostile sexism in females does not function to protect
their overall sense of self-worth and benevolent sexism in males does serve to
enhance this global self-esteem, it is unclear as to what exactly is the cause of
these relationships.

The role of ambivalent sexism in the enhancement of

self-esteem is a complex relationship that should be clarified in future
studies.

Understanding the role that the childhood mindset may play in the

development of self-esteem and also in adult attitudes toward sexism is an
important facet in our gender-divided world that deserves a closer look;
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furthermore, the distinction between ambivalent and benevolent sexism in
adults and tp.e manner in which these constructs may play a role in selfesteem will afford a greater understanding in men and women's behaviors
and feelings toward the opposite sex and serve to enhance the drive for
equality in today's world.
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Appendix A

What I Am Like
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REALLY SORT OF
TRUE
TRUE
FORME FORME

1.D D

REALLY SORT OF
TRUE
TRUE
FORME FORME

Some kids feel that they
Other kids worry about
are very good at their BUT whether they can do the
school work
the school work assigned
to them.

DD

Students in the child and adult samples were asked to consider which of the
two descriptions in each statement they identified with the most. Then they
marked the box according to whether that description was "really true" or "sort
of true" for them.

2. Some kids find it hard to make friends but other kids find it's pretty

easy to make friends.
3. Some kids do very well as all kinds of sports but other kids don't feel
that they are very good when it comes to sports.
4. Some kids are happy with the way they look but other kids are not
happy with the way they look.
5. Some kids often do not like the way they behave but other kids usually

like the way they behave.
6. Some kids are often unhappy with themselves but other kids are pretty

pleased with themselves.
7. Some kids feel that they are just as smart as kids their age but other
kids aren't so sure and wonder if they are smart.
8. Some kids have a lot of friends but other kids don't have very many
friends.

52

9. Some kids wish they could be a lot better at sports but other kids feel
they are good enough at sports.
10. Some kids are happy with their height and weight but other kids wish
their height or weight were different.
11. Some kids usually do the right thing but other kids often don't do the

right thing.
12. Some kids don't like the way they are leading their life but other kids

do like the way they are leading their life.
13. Some kids are pretty slow in finishing their schoolwork but other kids
can do their schoolwork quickly.
14. Some kids would like to have a lot more friends but other kids have as
many friends as they want.
15. Some kids think they could do well at just about any new sports
activity they haven't tried before but other kids are afraid they might

not do as well at sports they haven't ever tried.
16. Some kids wish their body was different but other kids like their body
the way it is.
1 7. Some kids usually act the way they know they are supposed to but

other kids often don't act the way they are supposed to.
18. Some kids are happy with themselves as a person but other kids are
often not happy with themselves.
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19. Some kids often forget what they learn but other kids can remember
things easily.
20. Some kids are always doing things with a lot of kids but other kids
usually do things by themselves .
21. Some kids feel that they are better than others their age at sports but
other kids don't feel they can play as well.
22. Some kids wish their physical appearance (how they look) were

different but other kids like their physical appearance the way it is.
23. Some kids usually get in trouble because of the things they do but
other kids usually don't do things that get themselves in trouble.
24. Some kids like the kind of person they are but other kids often wish
they were someone else.
25. Some kids do very well at their class work but other kids don't do very
well at their class work.
26. Some kids wish that more people their age liked them but other kids
feel that most people their age do like them.
27. In games and sports some kids usually watch instead of play but other
kids usually play rather than just watch.
28. Some kids wish something about their face or hair looked different but
other kids like their face and hair the way they are.
29. Some kids do things they know they shouldn't do but other kids hardly

ever do things they know they shouldn't do.
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30. Some kids are very happy being the way they are but other kids wish
they were different.
31. Some kids have trouble figuring out the answers in school but other
kids almost always can figure out the answers.
32. Some kids are popular with others their age but other kids are not very
popular.
33. Some kids don't do well at new outdoor games but other kids are good
at new games right away.
34. Some kids think that they are good looking but other kids think that
they are not very good looking.
35. Some kids behave themselves very well but other kids often find it
hard to behave themselves.
36. Some kids are not very happy with the way they do a lot of things but
other kids think the way they do things is fine.
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Appendix B
How important are these things to how you feel about
yourself as a person?
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REALLY SORT OF
TRUE
TRUE
FORME FORME

l.D D

REALLY SORT OF
TRUE
TRUE
FORME FORME
Some kids think it is
important to do well at
schoolwork in order to
feel good as a person

Other kids don't think

BUT how well they do at
schoolwork is all that
important.

DD

Students in the child and adult samples were asked to consider which of the
two descriptions in each statement they identified with the most. Then they
marked the box according to whether that description was "really true" or "sort
of true" for them.

2. Some kids don't think that having a lot of friends is all that important
but other kids think that having a lot of friends is important to how
they feel as a person
3. Some kids think it's important to be good at sports but other kids don't
think how good you are at sports is that important.
4. Some kids think it's important to be good looking in order to feel good
about themselves but other kids don't think that's very important at
all.
5. Some kids think that it's important to behave the way they should but
other kids don't think that how they behave is that important.
6. Some kids don't think that getting good grades is all that important to
how they feel about themselves but other kids think that getting good
grades is important.
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7. Some kids think it's important to be popular but other kids don't think
that being popular is all that important to how they feel about
themselves.
8. Some kids don't think doing well at athletics is that important to how
they feel about themselves as a person but other kids think that doing
well at athletics is important.
9. Some kids don't think that how they look is important to how they feel
about themselves as a person but other kids think that how they look
is important.
10. Some kids don't think that how they act is all that important but other
kids think it's important to act the way you are supposed to.
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Appendix C
Free-Response Questions
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PART ONE:
1. Who would you rather play with, boys or girls (pick just one)? Why?

2. Are your friends mostly boys or girls? Why?

PART TWO:

Children were read the following descriptions out loud by their parents, and
then asked to point out which of the two descriptions he or she identified with
the most. Then they were read the descriptions again and asked to identify the
description that he or she would prefer to be friends with.

Male children were given the following descriptions:

1) Kyle is a third-grader at a school in the town he lives. His favorite
color is blue and he loves to play video games on his Xbox. Kyle likes
to be outside and whenever he sees a lizard he tries to catch it. He
mostly likes to hang out with just his guy friends in his neighborhood,
and they usually ride bikes and make forts in the woods after school.
He is a great basketball player, but he likes soccer too. Every once in a
while his dad takes him out to play a round of golf with his buddies.

2) Jacob is also a third grader with two younger sisters. His favorite color
is green and he hangs out with pretty much everyone in school, both
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girls and boys. He likes to play kickball at recess, but he also jumps
rope every once in a while.

After school he hangs out with the

neighborhood kids and rides his scooter, but he doesn't mind playing
with his sisters, and every once in a while he baby-sits them for extra
cash. He likes to spend money on videogames for his Xbox.

Female children were given the following descriptions:
1) Sara is a third-grader at a school in the town she lives. Her favorite color
is pink and she loves to play with her brand new kitten. Sara likes to
have sleepovers with all her best friends, when they watch movies, paint
their nails, and like to play with their dolls.

Her favorite activity is

hanging out with her group of friends, who are mostly all girls.

2) Cassandra is also a third grader who has two older brothers. Her favorite
color is blue and she loves to play outside, and she doesn't get scared at all
by bugs or worms. She is on the soccer team at school, but her favorite
sport is kickball.

She likes to hang out with her brothers and watch

sports games on TV with them.
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Appendix D
Self-Esteem Inventory
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Please indicate how much you agree with each of the 16 statements below.
Be as honest and as accurate as possible. Do not skip any statements.
Respond to the statements in the order they appear. Use the following scale:
1

2

3

4

strongly
disagree

5

strongly
agree

Indicate your responses by placing a number (1-5) in the space provided
before each statement.

1. __ I tend to devalue myself.
2. __ I am highly effective at the things I do.
3. __ I am very comfortable with myself.
4. __ I am almost always able to accomplish what I try for.

5. __ I am secure in my sense of self-worth.

6. __ It is sometimes unpleasant for me to think about myself.
7. __ I have a negative attitude toward myself.

8. __ At times, I find it difficult to achieve the things that are important to
me.
9. __ I feel great about who I am.
10. __ I sometimes deal poorly with challenges.
11. __ I never doubt my personal worth.

12. __ I perform very well at many things.
I

13. __ I sometimes fail to fulfill my goals.
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14. _ _ I am very talented.
15. _ _ I do not have enough respect for myself.
16. _ _ I wish I were more skillful in my activities.

64

Appendix E
Ambivalence Toward Men Inventory

65

Female participants in the adult sample were given the following survey:

Relationships Between Men and Women
Below are a series of statements concerning men and women and their
relationships in contemporary society. Please indicate the degree to which
you agree or disagree with each statement using the scale below.
0 = strongly disagree 1 = so mew hat disagree 2=slightly disagree 3=slightly
agree 4=somewhat agree 5=strongly agree
1. Even if both members of a couple both work, the woman ought to be
more attentive to taking care of her man at home.

0

1

2

3

4

5

2. A man who is sexually attracted to a woman typically has no morals
about doing whatever it takes to get her in bed.
3. Men are less likely to fall apart in emergencies than women are.
4. When men act to "help" women, they are often trying to prove they are
better than women.
5. Every woman needs a male partner who will cherish her.
6. Men would be lost in this world if women weren't there to guide them.
7. A woman will never be truly fulfilled in life if she doesn't have a
committed, long-term relationship with a man.
8. Men act like babies when they are sick.
9. Men will always fight to have greater control in society than women.
IO.Men are mainly useful to provide financial security for women.
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11. Even men who claim to be sensitive to women's rights really want a
traditional relationship at home, with the woman performing most of
the housekeeping and childcare.
12. Every woman ought to have a man she adores.
13. Men are more willing to themselves in danger to protect others.
14.Men usually try to dominate conversations when talking to women.
15. Most men pay lip service to equality for women, but cant handle
having women as an equal.
16. Women are incomplete without men.
17. When it comes down to it, most men are really like children.
18.Men are more willing to take risks than women.
19.Most men sexually harass women, even if only subtle ways, once they
are in a position of power over them.
20. Women ought to take care of their men at home, because men would
fall apart if they had to fend for themselves.
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Appendix F
Ambivalent Sexism Inventory
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Male participants in the adult sample were given the following survey:

Relationships Between Men and Women
Below is a series of statements concerning men and women and their
relationships in contemporary society. Please indicate the degree to which
you agree or disagree with each statement using the following scale:
0 = disagree strongly; 1 = disagree somewhat; 2 = disagree slightly; 3 = agree
slightly; 4 =agree somewhat; 5 =agree strongly.

1. No matter how accomplished he is, a man is not truly complete as a
person unless he has the love of a woman.

1

0

2

3

4

5

2. Many women are actually seeking special favors, such as hiring policies
that favor them over men, under the guise of asking for ""equality".
3. In a disaster, women ought not necessarily to be rescued before men.
4. Most women interpret innocent remarks or acts as being sexist.
5. Women are too easily offended.
6. People are often truly happy in life without being romantically involved
with a member of the other sex.
7. Feminists are not seeking for women to have more power than men.
8. Many women have a quality of purity that few men possess.
9. Women should be cherished and protected by men.
IO.Most women fail to appreciate .fully all that men do for them.
I

11.Women seek to gain power by getting control over men.
12. Every man ought to have a women whom he adores.
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13.Men are complete without women
14. Women exaggerate problems they have at work.
15. Once a woman gets a man to commit to her, she usually tries to put him
on a tight leash.
16. When women lose to men in a fair competition, they typically complain
about being discriminated against.
1 7. A good woman should be set on a pedestal by her man.
18. There are actually very few women who get a kick out of teasing men by
seeming sexually available and then refusing male advances.
19. Women, compared to men, tend to have a superior moral sensibility.
20. Men should be willing to sacrifice their own well being in order to
provide financially for the women in their lives.
21. Feminists are making entirely reasonable demands of men.
22.Women, as compared to men, tend to have a more refined sense of
culture and good taste.
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